
Conceptual frameworks

Objective

· Participants can describe how to use conceptual frameworks to guide the focus of data collection and interpret data. 

Timing
(
1 hour, 45 minutes to 2 hours, 15 minutes

Activities

	1
	Introduction


Introduce the objective of the session.   

Emphasise to participants that the focus is on understanding how to use conceptual frameworks for monitoring and evaluation as opposed to actually developing or refining the perfect conceptual framework.  This emphasis should also guide time management and choices in the optional and alternative activities listed below.

Note the understanding of conceptual frameworks is an important lead into framing information needs for assessment activities and monitoring activities in general.  Before choosing alternative activities or approaches for this session, explore how familiar participants are with conceptual frameworks trees in a pre-workshop questionnaire.

	2a
	Alternative A. Presentation

Introducing conceptual frameworks  

	(
5”
	Objective: Participants can identify conceptual frameworks as representing a theory of causal analysis of a given issue, and can identify at least one example.


If all participants have been through a UNICEF PP training, present the current "Conceptual Framework for Situation Assessment and Analysis of the Rights of Children and Women" (UNICEF 2002, PPP Manual) on an overhead as a refresher and example of a conceptual framework.

Highlight the different levels of causes shown: the most immediate causes, underlying causes (those that lead to immediate causes) and basic causes (those that lead to the underlying causes).  However, note that this language is specific to UNICEF and can be confusing if used without clarification, particularly the meaning of words “underlying” and “basic”, which are interchangeable in everyday usage.  

	2b
	Alternative B. Plenary VIPP card exercise

Introducing conceptual frameworks  

	(
30”
	Objective: Participants can identify conceptual frameworks as representing a theory of causal analysis of a given issue, and can identify at least one example.


It is important to set this exercise up carefully, particularly if some participants are non-UNICEF and have not been through UNICEF Programme Process Training.  Explain that in investigating or analysing any issue or problem, one must have a clear understanding of its causes and to distinguish the different layers of causes and how they are inter-related.  We often start with a theory of these causal relations based on the study of past experience, i.e. conceptual frameworks.

Post a large VIPP card, “survival, protection, development of children”, at the top of a VIPP board.  Ask participants to write the factors that influence them on VIPP cards.  As participants present their ideas, ask where each factor lies in terms of the sequence of cause and effect, e.g. “Does this lead directly to child protection, survival and development?” and “What leads to this?” Situate answers on the VIPP board correspondingly contributing to build a causal tree. Propose groupings of cards and headings to simplify, while allowing participants to see where their contributions fit.  You must have a good grasp of the "UNICEF conceptual framework on child malnutrition and death” or the current "Conceptual Framework for Situation Assessment and Analysis of the Rights of Children and Women" (UNICEF 2002, PPP Manual). Do not force an exact duplication of the latter, but use it as a guide.   It is also not necessary to get every detail, but the general gist, emphasising that the development of conceptual frameworks requires considerable time and tinkering. Fill in additional VIPP cards as necessary to make the participants’ version closer to that in the PPPM, presenting this as the current state of UNICEF thinking.

As in the previous option, highlight UNICEF Conceptual Framework’s three levels of causes: the most immediate causes, underlying causes (those that lead to immediate causes) and basic causes (those that lead to the underlying causes).  However, note that this language is specific to UNICEF and can be confusing if used without clarification, particularly the meaning of words “underlying” and “basic”, which are interchangeable in everyday usage.  

	2c
	Alternative C. Plenary VIPP card exercise

Introducing conceptual frameworks for specific sectors / issues 

	(
30”
	Objective: Participants can identify conceptual frameworks as representing a theory of causal analysis of a given issue, and can identify at least one example.


If the M&E training is built around a specific sector/issue (e.g. M&E or rapid assessment related to, for example, recruitment of child soldiers or diarrhoeal disease), carry out the above sequence (option 2b) based on the existing conceptual framework for that issue.  

If a widely accepted causal framework doesn't exist, the training must at least be built around a draft version developed by sector/issue experts.  Development of a causal framework requires sector-/issue-specific expertise and is an intensive process that takes significant time and stages of refinement.  If the conceptual framework has not been validated prior to the session and participants are knowledgeable of this area, expect a lot of discussion.

	3
	Group or plenary VIPP exercise

The effect of a crisis  

	(
45”
	Objective: Participants can describe the effects of different emergency contexts, including predicting likely secondary effects, with reference to a conceptual framework for children’s rights.


Step 1. Introduction to the exercise and group work (10”-15”)
Have a VIPP card representation of the conceptual framework used in previous activity up on a VIPP board.  Invite participants to consider how different humanitarian crises would fit in the sequence of factors, influencing the end result in the conceptual framework.  

Divide participants quickly into groups of 5 to 6. Have each group choose a simple type of emergency based on their experience or contexts in their region; e.g. a civil war, a hurricane, an earthquake, and write it on a flipchart.  Give a different colour VIPP card to each group, all of which must be different to the VIPP cards already up on the board showing the conceptual framework.  

Instruct groups as follows:

Brainstorm in your group on the possible effects of the humanitarian crisis, writing each effect on a separate VIPP card.  Consider and discuss where each effect or influencing factor fits in the conceptual framework, i.e. where does it fit in the sequence of cause-and-effect. Come up with at least 5 cards.  When your group has five cards, pin them up on the Conceptual framework in the appropriate place.

Give an example as instructions are given.  In a flood, water sources are contaminated (point to the card “poor water/ sanitation inadequate”), which increases the risk of water-borne disease, malnutrition and death.  Allow 5 – 10 minutes for group work.

Step 2. Plenary discussion (30”)
Reconvene in plenary.  Cluster any cards that are the same (e.g. population displacement). Review in turn each type of emergency, i.e. one group at a time, but where cards overlap considerably, balance it out so that each group can present something. 

For each card, have the group explain what is meant if necessary.  Check the placement of the cards in the causal sequence.  Ask groups to work through and describe the subsequent sequence of effects.  Explore multiple options.  For example, where a population is displaced suddenly, assets are lost, food security is lost and at the same time families are often separated in the short term. Capacity to care for small children deteriorates, even where food aid is provided.  

If in plenary, work through some types of emergencies in sequence.  

	3
	Group work and plenary discussion

using conceptual frameworks for M&E  

	(
45”
	Objective: Participants can use a conceptual framework to situate data collection needs and interpret the meaning of data.


Step 1. Introduction to the exercise and group work (20”-30”)
Divide participants into groups (the same as for activity 4). Have the conceptual framework used in previous sessions up on a VIPP board or large flipchart for each group. Task groups with the following:

Using the UNICEF conceptual framework, try to answer the following questions: 

· If economic pressures on poor families are creating an increase in migrant labour, what might that mean for the well being of children?  What are some of the effects you could predict and might want to explore with data collection? 

· Similarly, what is the significance of data showing high numbers of single-parent households?

· If you receive information about high malnutrition rates, what would the conceptual framework direct you to explore in terms of causes?

· In a chronic emergency, it is often the case that you cannot get data about disease prevalence or incidence in areas that are difficult to access.  What might serve as rough proxy indicators to give you an idea of needed support in disease prevention?

· If your programme monitoring data shows increases in primary health care service delivery, preventative and curative, and data on quality of service is generally positive, but disease rates and outbreaks of epidemic disease are still high and sometimes increasing, what does that tell you about your programme performance?  What questions might you explore? 

Write your answers on a flipchart.  Can you draw any conclusions on how the conceptual framework helps? 

(If the earlier sessions introducing conceptual frameworks have been based on other examples, the questions below will need to be adapted.  Each of the questions is intended to demonstrate to participants one of the uses outlined in the core content sheet.)

Step 2. Plenary discussion (15”-20”)
Invite groups to discuss their analysis, giving each group the chance to answer one question, with others commenting on different results or questions before you move on to the next question.  

Get participants to discuss how conceptual frameworks can be used to frame information needs. Draw out the key messages at the end of the core content sheet "Conceptual Frameworks".

	4
	Plenary discussion

Situating programme logic models

	(
10”
	Objective: Participants can situate programme logic models as they relate to conceptual frameworks and their similar use, particularly in guiding performance monitoring and evaluation.


Depending on participants’ familiarity with programme logic models, take more or less time to present an example on overheads (Draw from Module 2.2.1 What is a Programme Logic Model? Activity 4).  Highlight the different layers or sequence of cause and effect.  Note the similar potential uses.  Use core content sheet “Using programme logic models in M&E” as a reference.

If the training focuses on either programme monitoring or evaluation, and Module 2.2 has not been used, this session should be followed by Session 2.2.4: “Logic models to logframes: identifying M&E indicators” (specifically Activity 2) for programme monitoring; and Session 2.2.3 “Using programme logic models in evaluation planning” for evaluation.  Depending on participants’ familiarity with programme logic models, this may require assigning readings or drawing further from Session 2.2.1 “What is a Programme Logic Model?” 

Materials


· VIPP cards, markers for each group

· Flipchart/board

· Causal tree drawn on flipchart or board (necessary if neither activity 2b nor 2c is performed). The ovals and the arrows should provide enough space to allow participants to stick cards on them.

Handouts

· Conceptual Frameworks
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